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INTRODUCTION

The World Health Organization (WHO)
declared in January 2020 that an
international public health emergency was
taking place due to the health crisis derived
from the respiratory disease called COVID-
19, which began at the end of 2019, after a
global transmission (Cortegianiet al., 2020).
The seriousness is reflected in the fact that
in two years almost 90,000 people have died
from COVID-19 in Spain (John Hopkins
University, 2021). Faced with this situation,
society has had to face complex challenges
in all areas, which has had a strong impact
on the emotional health of citizens
(Hernandez, 2020). From this perspective,
emotions and social problems have an
intimate interconnection and, therefore, with
a health emergency such as the one
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experienced, citizens have seen the normal
functioning of the community threatened
(Nunez et al., 2020).

One of the measures adopted globally to
contain the pandemic was social isolation -
confinement or lock-out - in a preventive and
mandatory way, involving the restriction of
movement and the suspension of activities,
which included the closure of schools and
universities. Although initially this fact is a
relief for a part of the student body, after
months of lack of socialization and
interaction with their peers, in addition to the
absence of spaces to develop activities or
carry out the usual leisure, it could lead to a
great problem to long term, affecting them
psychologically (Cifuentes-Faura, 2020).

Similarly, in this unprecedented scenario of
social distancing, families and teachers have
had to face a challenge of enormous
dimensions that has put into play the
cognitive, emotional and social skills of all
the actors involved (Roman et al., 2020),
having to combine work and family life in the
same space, suddenly and unexpectedly.
Likewise, they have faced a new situation of
stress, being immersed in an uncertain
context due to the uncontrolled expansion of
the virus. From one day to the next, all the
children had to stay at home, stopping going
to school, doing sports or having contact with
their friends and, in turn, the parents had to
take care of their children24 hours a day, in
addition to having to work from home in
most cases.

According to UNESCO (2020), the
suppression of face-to-face activity in
educational centers entails high costs,

exacerbating the differences between all
people, especially for the most vulnerable
boys and girls. They also place teachers as a
significant agent affected by stress and
confusion in this context, in which they have
been put under a lot of pressure
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unexpectedly and for uncertain periods of
time, due to a lack of previous experience on
how to deal with their obligations and how to
establish the connection with the students to
support their curricular learning, suddenly
transforming the teaching methodology.
These same feelings have occurred in
parents, having to collaborate in distance
education from home and often finding it
difficult to carry out this task.

With all this, there is no doubt that
confinement has caused, as one of its most
relevant consequences, different emotional
implications in families, minors and teachers.
This means that there have been important
changes in the emotional experience,
understood as the behavioral reaction of the
organism to stimuli that can cause us
pleasure, pain, reward or punishment (Mora,
2012), having an adaptive, social and
motivational function (Reeve, 1994). In this
sense, emotional well-being, constituted
mainly by elements such as affectivity and
personal satisfaction with life (Pelechanoet
al., 2005), becomes a fundamental aspect to
guarantee that people have resources to
analyze, face and mitigate the effects of
adverse conditions that may have arisen
(Garcia, 2017).

According to Duefias (2002): "all people
need to feel emotionally secure, that is, to
have feelings of well-being and emotional
stability" (p. 86). However, it should be
noted that the general vision of the
educational community focuses on two ideas
that can alter emotional health. On the one
hand, the "concern" about the uncertain
future in terms of security conditions, as well
as the development of the Teaching-Learning
Processes and the emotional state of the
students. This is due, among other
associated factors, to the fact that the initial
training in emotional competence of teachers
may be insufficient (Mattern and Bauer,
2014; Pérez-Escoda et al., 2013, Pena &
Extremera, 2012; Pena &Repetto, 2008);

https://mendive.upr.edu.cu/index.php/MendiveUPR/article/view/2802



ISSN. 1815-7696 RNPS 2057 --

MENDIVE Vol. 20 No. 1 (January-march)

Otero-Mayer, A., Gonzalez-Benito, A., Gutiérrez-de-Rozas, B. "Emotional implications
for Early Childhood Education teachers and families during the pandemic in Spain”

pp. 255-269
Available from: https://mendive.upr.edu.cu/index.php/MendiveUPR/article/view/2802

2022

Pertegal- Felices et al., 2009; Van Uden,
Ritzen &Pieters, 2013; Vesely, Saklofske &
Nordstokke, 2014) On the other hand,
teachers express "hope" for having a high
resilience capacity, adapting to the situation
that has occurred and getting stronger
(Trujillo-Saez et al., 2020).

In times of pandemic, it is considered
pertinent that both teachers and families are
able to become a support for the
containment of feelings or emotions, to
prevent certain situations such as the one
that occurred from altering the mental health
of people exposed to it, as well as being
promoters of resilience, developing skills that
contribute to overcoming adversity, and in
an emotional advisor (Villafuerte et al.,
2020). In order to carry out this complex
task, it is key that teachers have adequate
emotional well-being, which depends "on the
context in which teachers carry out their
activity, on social beliefs about teaching and
cultural regulation of the emotional world"
(De Pablos, Gonzalez & Gonzalez, 2008, p.
48).

In a nationwide survey conducted in the
United States (Patrick et al. , 2020), the data
showed that 27% of the parents surveyed
noted a deterioration in their mental health,
this being 14% for children and 10% for %
for the worst behaved children; all of which
is consistent with the research carried out by
Bartlett, Griffin & Thomson (2020) and
Gassman-Pines, Ananat &Fitz-Henley
(2020), which concluded that the emotional
well-being of both parents and children
worsened after the lockdown. Along these
same lines, the response that children give
to stressful situations such as confinement
are unique and varied (Morelli et al., 2020;
Prime, Wade & Browne, 2020). For his part,
Jiaocet al. (2020) concluded that the
emotional implications that confinement has
entailed have been greater irritability, lack of
attention, sleep problems and decreased
appetite, among others.
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On the other hand, studies have been carried
out that identify that teachers have suffered
an increase in stress and insecurity when
dealing with this new situation, both in Early
Childhood education (Bassoket al., 2020)
and in primary school (Moss et al., 2020) or
in secondary school (Ramos- Huenteoet al.,
2020).

Different investigations (Spinelli et al., 2020;
United Nations, 2020) have indicated that,
during confinement, the emotional well-
being of children has been impaired, among
other reasons, by the stress suffered by the
parents, affecting their behavior (WHO,
2020). UNICEF (2020) also points out that
strong mental and physical deterioration has
been detected in children during the
pandemic. It therefore seems important to
analyze the emotional implications for
parents, children and teachers during the
pandemic in Spain.

MATERIALS AND METHODS

The sample of this study is made up, on the
one hand, of 1,235 teachers from early
childhood education centers in Spain, of
which 90.7% are women and 9.3% are men.
On the other hand, there was a sample of
1,266 families with children attending these
centers, 87.5% being mothers, 12.3%
parents and 0.02% legal guardians. With
regard to teachers, 72% work in public
centers, 18.9% in private schools and 7.9%
in private centers; teaching first cycle (0-3)
35.7% of cases, second cycle (3-6) 56.4%
and both cycles 7.9%. Their employment
situation, as a result of the COVID-19 crisis,
has remained unchanged on 82.6% of
occasions.

On the other hand, all families have children
born between 2014 and 2019 who attend
public (59.2%), concerted (29.3%) and
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private (11.5%) centers. Furthermore, half
of the families have two children, while
42.3% have one and 7.3% have three or
more. Lastly, the majority of minors attend
public schools (59.2%), while 29.3% attend
state-subsidized schools and 11.5% private
schools.

Instruments

The present work is a descriptive study, for
which the survey has been used as an
instrument, and in which the information has
been collected from two questionnaires
designed ad hoc. The first of them is aimed
at teachers, while the second is aimed at
families.

The questionnaire for teachers consists of 19
items made up of closed-ended questions
and Likert scales (1-6). This questionnaire is
composed, on the one hand, of a section of
closed questions that are linked to personal
and socio-occupational characteristics and,
on the other, of Likert scales in which a score
of 6 corresponds to "completely agree" and a
score of 1 with "strongly disagree". This
second part of the questionnaire measures
the perception of teachers about their
educational tools and training, and about
aspects related to the contact established
with families.

The questionnaire for families consists of 28
questions. The closed questions that
constitute the first part of the questionnaire
are linked to personal issues and those
related to the socioeconomic status of the
families. The second part consists of a 1-6
Likert scale in which the educational
activities carried out during confinement, the
routines and the perception of well-being by
the families, the educational skills of the
parents, the contact established with the
center's education and the perception of the
future educational consequences of the
pandemic.

Translated from the original in Spanish

Process

The present study took place during the
suspension of face-to-face educational
activity caused by the COVID-19 pandemic.
To do this, during the months of April and
May 2020, the questionnaires were sent by
email to the educational centers and their
collaboration was requested to forward the
second questionnaire to the families of the
students enrolled in early childhood
education.

To do this, a database was created with more
than 5,000 centers from all the Autonomous
Communities and Cities of Spain that provide
first and second cycles of early childhood
education, which made it possible to analyze
information from all Spanish regions (Table
1).

Table 1- Sample of centers and families (%)
by Autonomous Community/City

Autonomous centers families
Community/City

Andalusia 19.8 14.5
Aragon 6.3 1.9
Asturias 5.2 3.7
Balearics 8.3 11.6
Canary Islands 4.9 1.1
Cantabria 1.8 0.4
Castilla la Mancha 11.4 13.5
Castile and Leon 1.4 0.7
Catalonia 13.6 11.4
Ceuta 1.1 0.8
Valencian Community 4.8 13.5
Estremadura 3.3 1.6
Galicia 2.1 0.9
Madrid 4.6 15.8
Melilla 0.2 0.0
Murcia 0.6 0.2
Navarre 1.7 0.2
Basque Country 7.9 7.9
Rioja 0.2 0.0
Not indicated 0.8 0.2
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Analysis of data

First, an exploratory examination of the main
variables considered was carried out. Next,
the experimentation of changes in the minors
and in the parents was analyzed according to
the number of children and their age and the
educational level of the families. In addition,
in the case of teachers, the perception of
having the necessary tools to face the
educational situation in confinement was
studied, in relation to the type of center in
which they worked and the cycle they taught.

In order to study the distribution of the
variables, the Kolmogorov-Smirnov test was
used , which revealed that the data do not fit
a normal distribution. For this reason, a non-
parametric perspective was adopted using
the Kruskal-Wallis H test, establishing a
significance level of 0.05. Data analysis was
performed using the statistical package SPSS
version 25.

RESULTS

1. Emotional well-being of children and
families

The results show that the confinement
situation has caused changes in the well-
being of families. In this sense, 27% of
families strongly agree that their children
have experienced changes in mood, while
34.2% strongly agree that they have
suffered changes in mood themselves (table
2).

Translated from the original in Spanish

Table 2- Degree of agreement (%) of the families
with the existence of changes in their children and
in themselves on a scale of 1-6

degree of agreement
1 2 3 4 5 6
Changes 13.7 | 9.7 | 9.2 | 21.2 | 19.1 | 27.1
in the
minor
Changes 6.5 4.9 10 | 20.3 24 34.3
in the

parent
Among the reasons for the changes
mentioned, the existence of greater

irascibility stands out, both in the minors and
in the parents (65.9% and 60.9%
respectively), as well as greater disobedience
on the part of the former (58.9%) and less
patience in the latter (61.6%) (Table 3).

Table 3 - Changes produced in minors and
families (%)

less more more mo | eat Posit
patie irasci | disobed | re wor | ive
nce ble ient sle se chan
ep ges
Chan Does 65.9 58.9 39. 26 13.7
gesin | not 2
the apply

minor
Chan 61.6 60.9
gesin
the

paren

Does not | 59. 23.5 | 10.2
apply 8

The Kruskal-Wallis H test shows statistically
significant differences in the existence of
emotional changes in parents, depending on
the year of birth of their children (H=16.527;
gl =5; p=0.005). This test also reveals
changes in minors according to the number
of children in the family (H=7.791; gl =2;
p=0.020) and the educational level of the
parents (H=14.972; gl =5; p=0.010).
However, the results do not reveal
statistically significant differences in the
existence of changes in the parents,
depending on the number of children
(H=0.727; gl =2; p=0.695) or their own
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educational level (H=7.729; gl =5,
P=0.172). Nor has the existence of
statistically significant differences been

demonstrated in relation to the changes in
minors according to their year of birth
(H=7.183; gl =5; p=0.207).

Additionally, tables 4 and 5 show the
conditioned distributions for the grade,
according to the existence of emotional
changes in the parent and in the minors,
respectively, for each category of the
variables that have been statistically
significant.

Table 4- Degree of agreement (%) of the parents
with the existence of emotional changes in
themselves on a scale of 1-6 in relation to the year
of birth.

Degree of agreement with the

existence of changes in the parent

1 2 3 4 5 6
Total 6.5 4.9 10 20.3 | 24 34.3
sample
Year of | 2014 | 8.1 5.6 10.6 | 20.8 | 23.9 | 31.1
birth 2015 | 6.8 4.7 | 7.3 17.3 | 25.7 | 38.2

2016 | 5.7 74 | 111 [ 21.3 | 20.1 | 34.4
2017 | 2,3 3.6 | 6.8 23.4 | 25.2 | 38.7
2018 | 6.5 3.0 1119 [ 159 | 28.9 | 33.8
2019 | 129 | 3.5 | 14.1 | 24.7 | 17.6 | 27.1

In this sense, the parents who state that they
"strongly agree" with having experienced
emotional changes to a greater extent are
those with children born in 2015 and 2017,
standing above the total percentage of the
sample (34.3%). At the opposite extreme,
the case of relatives with children born in
2019 stands out, who only "strongly agree"
with having experienced emotional changes
in 27.1 % of cases and "strongly disagree" in
12 .9%.

Translated from the original in Spanish

Table 5- Degree of agreement (%) of the parents
with the existence of emotional changes in their
children on a scale of 1-6 in relation to the number
of children and educational level of the families.

Degree of agr with the i of
h in the child
1 2 3 4 5 6
Total 13.7 9.7 9.2 21.2 19.1 27.1
sample
Number of one 16.1 8.6 10.5 21.1 19.3 24.3
children two 11.1 11.1 7.7 23.4 19.4 27.3
3 or more 17.8 6.7 10.0 5.6 13.3 46.7
Educational Primary 15.3 6.8 5.9 21.2 11.9 39.0
level of FP 13.3 6.3 6.3 19.6 22.0 32.5
families baccalaureate | 12.6 | 9.9 10.6 | 10.5 | 17.9 [ 28.5
Grade 14.5 11.1 10.0 22.3 20.8 21.3
Master 11.8 11.2 11.8 22.5 16.3 26.4
Doctorate 9.1 18.2 9.1 13.6 13.6 36.4

Regarding the number of children, it should
be considered that those families with three
or more children are the ones who, to a
greater extent, have shown themselves to be
"very much in agreement” that their children
have experienced emotional changes
(46.7%), This figure is notably higher than
that of families with one (24.3%) or two
children (27.3%) and that of the total sample
(27.1%). On the other hand, although large
families are also the ones that have most
"strongly disagreed" with this statement
(17.8%), the percentage, in this case, is very
close to that of the other two groups (16 .1%
and 11.1%).

In addition, it should be noted that those
family members who have a primary
education level are the ones who present the
highest percentages, both for the level of
agreement (39%) and for the level "strongly
disagree" (15.3%), standing at their
responses at opposite poles of the scale. On
the other hand, parents with a doctorate
educational level have also shown "strongly
in agreement" (36.4%) with the existence of
emotional changes in their children, to a
greater extent than family members who
have reached different educational levels,
except for families with primary education.
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2. Insecurity and stress on the part of
teachers

The results also show that early childhood
education teachers are suffering the
consequences of the changes produced in
teaching, as a result of the necessary
distance education during periods of
confinement. In this sense, only 77.2% show
some agreement with having sufficient
training to perform this task, being little
(33.2%), quite a lot (27.8%) or totally
(16.2%) in agreement with this statement.
However, only 22.8% believe that they do
not have the necessary and sufficient
knowledge to carry out this activity (totally
disagree 1.9 %, disagree 8% and somewhat
disagree 12.9%)

The Kruskal-Wallis H test has revealed the
existence of statistically significant
differences in the perception of teacher
training itself depending on the cycle taught
by the teachers (H=10.833; df =2; p=0.004)
and the ownership of the center educational
(H=49.861; df =2; p=0.000).

Additionally, table 6 shows the conditioned
distributions of the grade according to the
teachers' having adequate training for each
category of the variable cycle and type of
center.

Table 6- Degree of agreement (%) of teachers
with having adequate training on a scale of 1-6 for
each cycle taught

Degree of agreement with training
tenure (%)

1 2 3 4 5 6
Total sample 1.9 8 12.9 33.2 27.8 16.2
Cycle First 2.5 6.8 12.7 29.9 24.9 23.1
Second 1.7 9.3 12.3 36.4 28.1 12.1
Both of 1.0 4.1 17.5 24.7 38.1 14.4
them
center Public 2.1 9.3 14.3 36.0 26.2 12.0
type Private 2.7 4.5 11.6 27.7 16.1 37.5

Concerted 0.9 4.7 8.1 25.2 39.3 21.8

The results show that the teachers who teach
the first cycle of early childhood education

Translated from the original in Spanish

are the ones who, to a greater extent, have
shown themselves to be "strongly in
agreement" with having sufficient training
tools to be able to exercise their teaching
function (23%); meanwhile, those who
teach, both cycles and second cycle, have
claimed to be "strongly in agreement" in a
proportion below 15%. However, it should be
considered that the difference between the
last two groups for the next continuum value
("agree") is 10 percentage points in favor of
the teachers in charge of both cycles.

With regard to the ownership of educational
centers, the highest percentage of teachers
who consider themselves "strongly in
agreement"” with having adequate training is
those who work in private centers (37.5%),
followed by those who carry out their
teaching work in private schools (21.8%)
and, lastly, in public centers (12%). In this
sense, the high number of teachers from
concerted schools who have shown
themselves "agree" with having such training
(39.3%) stands out. In the case of public
centers, despite the fact that only 2.1% have
been situated in said lower value, it should
be noted that a high 9.3% have shown
themselves to "disagree" with having said
training.

DISCUSSION

We are living a moment of uncertainty that
affects the whole society. It is not known how
long the health situation in which we are
immersed will last after the social isolation
experienced in the months of March to June
2020 due to COVID-19, nor if more
restrictive measures will be applied in the
future. It is because of this complicated and
unique situation so far that it has been
analyzed how confinement has affected the
emotional development of children, how their
parents and teachers have coped.

https://mendive.upr.edu.cu/index.php/MendiveUPR/article/view/2802
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The confinement has affected the three
groups differently; although it has meant for
all of them to stop going to the center of
studies or work (except for some professions
considered essential, such as health,
logistics, postal services, agriculture and
livestock, and supermarkets or State security
forces and bodies, among others), not being
able to do outdoor activities and stop having
contact with their usual environment, among
others. Teachers have had to face the new
situation of having virtual contact with their
students. Children have had to socialize in a
different way, being their school contact
through Information and Communication
Technologies (ICT) and families have had to
assume the role of full-time teacher and
father or mother, while they have had to
telecommute from home. For all this, we
wanted to investigate how each mentioned
group has coped emotionally.

The main conclusions derived from this study
are that the situation of confinement has
produced changes at the emotional level in
families -parents and children-, according to
the parents' perception. Almost 50% agree
that this situation has produced changes in
the mood of their children, among which the
increase in irascibility and disobedience
stand out in more than half of the cases.
These data coincide with other research
carried out at the national level in Spain. For
example, Berasategui et al. (2020) show that
more than half of the children interviewed
(N=1,046) cry more, are more nervous and
sadder, and tend to get angrier. For their
part, Erades and Sabuco (2020) asked
parents (N=113) with children between 3
and 12 years of age and found as a result
that almost 70% stated that their children
had negative emotional reactions during
confinement, 31% sleep problems and
almost one in four, behavioral problems. On
the other hand, almost 60% of the parents'
state that they "strongly agree" or agree that
they have suffered changes in their mood,
among which it is worth mentioning the
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increase in irascibility and the decrease in
patience in more than 60 % of the cases.
These data coincide with other research that
points to the same line Bravo-Gomez and
Oviedo-Gutiérrez (2020) and Cifuentes-
Faura (2020), which highlight these effects
on more vulnerable families. The data
provided here also coincide with Sandinet al.
(2020), who point out that confinement has
negative effects on emotional well-being.

Of the variables analyzed in parents and
children, the one that has most influenced
the former has been the year of birth of their
children, this being more pronounced in
those who are in the middle of the stage, that
is, whose children are between two and a half
years and five and a half years. The variables
that have most influenced the emotional
state of minors have been the number of
children, with three or more being the most
pronounced case, and the educational level
of the parents, being the Primary level in
which they have felt these changes the most.
emotional.

On the other hand, it can be seen that more
than 20% of teachers feel that they do not
have the necessary training to adequately
deal with this situation. In addition, it has
been detected that being in a public school
and in the second cycle (3-6 years) increases
this feeling of lack of training.

This is why, as future lines of work, the
training of teachers in ICT skills is proposed,
in such a way that it allows them to have
greater security for their normal professional
development; This would be very useful in
the event that schools are closed again, as
well as serve to deepen the study of the
needs of teachers and families so that they
can have sufficient tools to face this new
situation derived from the COVID-19 and
being able to accompany their children
optimally in the development of their
schooling in any situation.

https://mendive.upr.edu.cu/index.php/MendiveUPR/article/view/2802
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