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ABSTRACT

Modern educational standards (built on a competency-
based approach) for training highly qualified specialists 
impose high requirements for the professional compe-
tence of future philologists in mastering a foreign langua-
ge and linguo-cultural competences. The article aims to 
substantiate the use of authentic series as an efficient 
tool for the integrated formation of professional commu-
nicative and linguo-cultural competence of future philo-
logists and the development of the corresponding set of 
exercises. The study presents the prerequisites for using 
authentic series as interactive learning technologies. The 
authors develop the “Viewing room” interactive learning 
technology and the possibilities of its use for the integra-
ted formation of professional communicative competence 
in a foreign language, including the criteria and principles 
for selecting authentic series and their fragments, stages 
and content on the implementation of the technology, and 
a set of exercises designed for this technology.
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RESUMEN

Los modernos estándares educativos (basados en un en-
foque por competencias) para la formación de especia-
listas altamente cualificados imponen elevados requisitos 
a la competencia profesional de los futuros filólogos en 
el dominio de una lengua extranjera y las competencias 
lingüístico-culturales. El artículo pretende fundamentar el 
uso de series auténticas como herramienta eficaz para 
la formación integrada de la competencia profesional co-
municativa y lingüística-cultural de los futuros filólogos y 
el desarrollo del correspondiente conjunto de ejercicios. 
El estudio presenta los requisitos previos para utilizar 
series auténticas como tecnologías de aprendizaje inte-
ractivo. Los autores desarrollan la tecnología de apren-
dizaje interactivo «Sala de visionado» y las posibilidades 
de su uso para la formación integrada de la competencia 
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comunicativa profesional en una lengua extranjera, inclu-
yendo los criterios y principios para la selección de series 
auténticas y sus fragmentos, etapas y contenidos sobre 
la aplicación de la tecnología, y un conjunto de ejercicios 
diseñados para esta tecnología.

Palabras clave: 

Lengua extranjera, Aprendizaje interactivo, Vídeos au-
ténticos, Series auténticas, Competencia lingüística y 
cultural.

INTRODUCTION

The training of future philologists combines integrated 
learning, the simultaneous formation of professional and 
linguo-cultural competences in a foreign language, and 
the expansion of general, philological, and cultural world-
views with an emphasis on stimulating cognitive proces-
ses, intelligence, ability, and readiness for social activity 
(Zhang et al., 2020; Bochkareva et al., 2020). The solution 
of these tasks requires the introduction of new educational 
methods and technologies corresponding to the humani-
tarian and technical development of society. These novel-
ties will contribute to the development of the student’s per-
sonality and stimulate their cognitive and communicative 
activity, critical thinking, and readiness to consciously and 
independently determine the purpose of their activities, 
plan achievements, comprehend and discuss the results, 
and use them in practice.

In the scientific and methodological literature, the solution 
of this task is often associated with the strengthening of 
the interactive component of the learning process, where 
interactivity is understood as a speech, communicatively 
personal and practical interaction serving as the commu-
nication base. The latter acts as a mechanism and basis 
for personally and professionally oriented teaching of a 
foreign language.

Thus, interactive learning is an important factor in impro-
ving the efficiency and quality of philological education. Its 
technologies, forms, and techniques contribute to a better 
understanding and strong assimilation of the phenomena 
of a foreign language and culture, provide a stable con-
nection of visual and auditory images, support a high level 
of cognitive, emotional, and speech activities of students, 
and allow to model professional activity and develop pro-
fessional qualities (Elovskaya & Chernyaeva, 2019).

In the modern world, the educational community is paying 
more attention to the forms and technologies of distance 
learning. Therefore, the spectrum of forms and interac-
tive learning technologies is constantly expanding due 

to the rapid development of information and computer 
technologies.

Among researchers, there is no unified understanding of 
interactive learning defined as learning based on the inte-
raction of students with the learning environment within the 
experience being mastered (Marzuki et al., 2016); learning 
based on the psychology of human relationships and inte-
ractions (Budnik, 2023); learning as a general process of 
cognition, where knowledge is acquired in joint activities 
through dialogue or polylogue between students and the 
teacher (Gorbanyova, 2016); learning based on the direct 
interaction of students with the learning environment, with 
the latter acting as a reality in which participants find their 
sphere of experience, and the student’s experience is the 
core of learning knowledge (Gapsalamov et al., 2020). 
In this regard, the term “interactive learning” correlates 
with the concept of productive educational interaction as 
a purposeful joint educational activity of the teacher and 
students that contributes to the subjectivity of students, 
their personal growth, and the creation and improvement 
of their educational product. Interactive learning is a cons-
tant active interaction during joint educational and practi-
cal activities which solves the three following tasks:

1.	 Educational and cognitive;

2.	 Aimed at communication and development;

3.	 Socially oriented.

Describing the features of interactive learning, we should 
highlight that its psychological basis is the social interac-
tion of people, their interpersonal communication, and the 
ability to feel empathy, adequately interpret the situation, 
and plan their actions. Ovezova (2017), emphasizes that 
interactive learning in a foreign language involves dialo-
gue learning, during which participants of the educational 
process interact with each other. The interactive learning 
of a foreign language is that the educational process oc-
curs during the constant and active interaction of all parti-
cipants (teachers and students). 

This is mutual learning (collective, group, and collaborati-
ve) where the student and the teacher are equal subjects 
of learning (Ovezova, 2017). In interactive learning, the 
teacher performs the function of an assistant, a source of 
information, and students interact, stimulate, and activa-
te each other. When using interactive teaching methods, 
the greatest impact on intellectual activity is exercised by 
positive, constructive competition which manifests itself 
when students collectively search for the truth. Some 
scholars focus on the technical means of interactive lear-
ning: in particular, they define interactive teaching tools 
as associated with the use of information and computer 
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technologies for organizing communication in teaching 
foreign languages (Tuma, 2021).

Scholars agree that interactivity presupposes continuous 
communication and personal interaction between the 
teacher and students in the learning process. Interactive 
learning is generally considered a means of simultaneous 
learning, cognition, and communication. These are reali-
zed in the form of joint activities, where all participants in 
the educational process interact, exchange information, 
jointly solve problems, simulate situations, evaluate their 
behavior and actions of interlocutors, and are immersed in 
real business cooperation using various means of training 
and interaction, in particular, information and communica-
tions technologies.

We agree that interactive interaction in the educational 
process should be intellectually rich, meaningful, pro-
blem-oriented, and aimed at joint active learning and the 
development of critical thinking as a constructive intellec-
tual activity and conscious rational perception of informa-
tion and its assimilation.

Based on this, we propose the following interpretation 
of the concept of interactive learning of foreign langua-
ges: this is a special form of organizing educational and 
cognitive activities in a foreign language lesson, in which 
a small group of students (four-eight people) jointly sol-
ve a specific problem (educational and communicative, 
problem-based or person-oriented task), being in active 
interaction and positive interdependence and working in 
the conditions of mutual support.

Interactive learning has great educational and deve-
lopmental potential in the professional training of future 
philologists. In modern educational programs, training 
is considered a means of modeling life and professional 
situations, problems, and tasks and preparing for their 
solution in the future. Therefore, students must acquire 
a certain life and professional experience in the learning 
process. Interactive learning provides for the formation of 
new experiences, which makes it advisable to constantly 
change the forms and modes of activity (professional ga-
mes, discussions, projects, etc.; work in small groups of 
different structures and number of participants). Complex 
theoretical knowledge, practical skills and abilities, and 
the experience of students are a source of mutual lear-
ning, which increases the motivation and productivity of 
learning (Soekamto et al., 2022). Foreign language tea-
ching as a methodological phenomenon is implemented 
through the introduction of appropriate teaching techno-
logies. We interpret the concept of interactive learning 
technologies as a set of methods, means, and forms of 
training, ensuring active interaction between participants 
in the educational process based on cooperation and 

co-creation and aimed at achieving the didactic goals set 
(Gorbanyova, 2016).

Based on this definition, we understand the technology of 
interactive teaching of foreign languages as follows: it is a 
holistic integrative system of the learning process built on 
interactive learning, a set of teaching techniques which, 
under the educational objectives set, provides for wider 
use of interactive techniques, tools. and forms of teaching 
foreign languages, selected according to the principles of 
communicativeness, feasibility, and mutual complementa-
rity to achieve a pre-planned (desired) educational result.

Thus, interactive learning technology can be regarded as 
a certain system of cognitive and communicative tasks 
that integrate the formation of various professional com-
petences. Its technologies are sometimes based on the 
use of technical means or can be implemented using the-
se technical means (information websites, web quests, 
multimedia presentations, interactive communication and 
training platforms, authentic films and TV series, etc.).

Authentic series belong to the group of modern teaching 
aids that are considered particularly effective in teaching 
foreign languages. They emotionally and intellectually in-
fluence students, meet their interests, and serve as a sou-
rce of new interesting information, a means of expanding 
their worldview and gaining new experience, and a strong 
positive stimulus in the educational process (Zakharova 
et al., 2019).

However, some pressing issues of unlocking the poten-
tial of authentic series in the training of future philologists 
remain unattended. According to some scholars, this tea-
ching tool is not always used systematically, completely, 
and comprehensively (Mirvan, 2015). It is often conside-
red only a source of specific educational material and/or 
a means of developing a certain aspect of communicative 
competence in a foreign language (enrichment of vocabu-
lary, development of speech skills, etc.) (Goldstein, 2017).

In this connection, scholars insist on the integrated use 
of authentic series as a specific communication and tea-
ching tool that provides a unique opportunity to study a 
foreign language and culture through linguistic means 
and socio-cultural information and form professional com-
municative and linguo-cultural competences in a foreign 
language.

Thus, the article aims at determining the effectiveness of 
using authentic TV series as an educational tool for the 
comprehensive development of professional communica-
tive and linguo-cultural competences in a foreign langua-
ge among future philologists.

METHODOLOGY
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In accordance with the design of interactive learning technologies using authentic series in the training of future philo-
logists, we selected a qualitative approach to research.

The data were collected in the period from December 20, 2023 to February 20, 2024 through an analysis of scientific 
literature on the research topic.

At the first stage of the research, we selected sources of information necessary to achieve the research objective. The 
data for this study are presented in monographs and articles found using such key phrases as “foreign language”, 
“interactive learning”, “interactive learning technologies”, “authentic video materials”, “authentic series”, and “linguo-
cultural competence”. We searched for the key phrases in English and Russian in titles, abstracts, and keywords. 
Based on the analysis of these sources, we determined the main provisions of the technology of interactive learning 
using authentic series in the training of future philologists.

At the second stage, we developed the “Viewing room” interactive learning technology and described its possibilities 
for the integrated formation of professional communicative and linguo-cultural competences of future philologists in 
a foreign language, including criteria and principles for selecting speakers and fragments, the stages and content of 
work on the implementation of the “Viewing room” technology, and an indicative set of exercises developed using this 
technology.

The results of the study are the development of the “Viewing room” technology and the possibilities of its use for the 
integrated professional communicative and linguo-cultural competence of future philologists in a foreign language.

According to Timoshchenko (2020), different types of films are used in the educational process: feature films, documen-
taries, popular science movies, animation films, and educational films. These can be fragments lasting several minutes, 
or entire movies.

It is advisable to implement the “Viewing room” technology in training future philologists based on authentic series (TV 
and animated), or more precisely, a complex of selected and organized fragments of such series for viewing. Due to a 
powerful motivational, stimulating, reference, and aesthetic potential, series are a valuable teaching tool that evokes an 
emotional reaction, has a positive effect on students’ assimilation of socio-cultural and linguistic material and its inclu-
sion in their speech experience, and motivates its use in speech (Romanovskaya, 2016).

We define the “Viewing room” technology in the training of future philologists as a technology that corresponds to the 
characteristics of interactive learning and is based on a multi-purpose, structured, and controlled viewing of a fragment 
from an authentic series. These selected and organized fragments are accompanied by a set of tasks aimed at the 
integrated formation of professional competences of future philologists (communicative, professional communicative, 
and linguo-cultural competences in a foreign language).

The proposed technology can be implemented in training sessions developed and conducted by students under the 
guidance of the teacher-methodologist.

When highlighting criteria and principles for selecting authentic series and their fragments for implementing the “Viewing 
room” interactive learning technology in a training session, we relied on research (Lapina, 2015). As a result, the fo-
llowing criteria and principles for selecting authentic series were determined (Table 1).

Table 1. Criteria and principles for selecting authentic series and their fragments.

No. Selection criteria

1 Movie correspondence to the curriculum topics

2 Adequate English speech corresponding to the level of training (standard and easy to understand)

3 Relevant content

4 Socio-cultural and linguo-cultural value

5 Aesthetic potential

6 Clear theme and main ideas

7 Entertaining plot corresponding to the interests and age characteristics of students
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Selection principles

1 Content value and information richness of the fragment

2 Correspondence of information in the fragment to the purpose of the training session

3 Thematic focus of the fragment

4 Clarity, stylistic adequacy of speech and speech design

5 Aesthetic value of the fragment
Source: Preparation of authors

When identifying the stages of working with fragments of authentic series using the “Viewing room” technology, we 
also considered the so-called traditional stages of working with video materials (pre-viewing, viewing, post-viewing) 
(Mikheeva, 2017), the methodology for the step-by-step educational process for working with authentic feature films 
(Bogdanova, 2015) and stages of working with video materials: 1) preparatory 2) receptive 3) analytical 4) reproductive 
5) productive (Sergeeva, 2015).

The relationship between the stages of working with fragments, the stages of interactive learning, and the content of 
tasks with the corresponding set of exercises for the implementation of the “Viewing room” technology in the training of 
future philologists is presented in Tables 2.

Table 2. Stages and content of work to implement the “Viewing room” technology.

Work stage Stages of interactive learning Content

Pre-viewing Stimulus stage Motivation of educational activities, introduction to the topic and training goals (commu-
nicative and linguo-cultural aspects in a foreign language), general information about the 
presented authentic series, overcoming linguistic and socio-cultural difficulties

Viewing (active screening, 
demo)

Comprehension stage From seven to nine blocks of tasks and exercises to develop listening skills and additional 
target skills (lexical, grammatical, socio-linguistic, socio-cultural)

Post-viewing Reflection stage Formation of oral and written communication skills, development of reflection and self-
reflection skills

Source: Preparation of authors

Let us dwell on the proposed interactive learning technology using a set of exercises developed using the “Viewing 
room” technology.

Pre-viewing tasks aim at creating a motivational and orientational basis for subsequent speech activity, preparing the 
viewer for the perception (listening and viewing) of the film with the activation of background knowledge and life expe-
rience to overcome language, speech, and socio-cultural difficulties.

The content of such tasks includes the presentation of the topic and methodological commentary on the purpose of the 
lesson, an introduction to the topic of the series, motivating viewers to become more involved, presenting information 
on the series, and providing the opportunity to share their forecasts and expectations from the series. Forecasting the 
content of a series as an important aspect of working on authentic video material can be realized through the following 
forms of work: summarizing previously received information on the topic or problem; working with the title of the series; 
quick viewing of the beginning of the series with or without sound; different forms of presenting the main characters of 
the series, a list of key events; answering preview questions, identifying true/false statements; presentation of (video) 
comments from the creators of the series, reviews, etc. The techniques are as follows: mind map, brainstorming, diffe-
rent types of forecasts, interviews, associations, etc.

Several tasks can be developed to eliminate difficulties (lexical, grammatical, phonetic, and linguo-cultural). Techniques 
are as follows: various types of (preferably direct) semantization (definition, interpretation, synonyms, antonyms, etc.), 
contextual explanation of the meaning of grammatical structures, and visual and phonetic demonstration of important 
language units, the incorrect understanding of which factors can complicate the perception of episodes.

The stage of active viewing comprises tasks aimed directly at developing listening skills, checking an adequate un-
derstanding of the material viewed (at the level of identifying meaningful and semantic information), and improving the 
target competence (lexical, grammatical, linguo-cultural, etc.). At this stage, it is advisable to use exercises to search 
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for certain information in a fragment of an authentic series, 
identify linguistic and speech units in the audio sequence, 
check the understanding of the main content or detailed 
understanding of the whole content, and use thematic lan-
guage, speech, and socio-cultural material at the phrase 
(super-phrasal unity) level in oral communication. Here 
are some examples of the viewing stage instructions:

	• To watch a fragment of the series;

	• To write down synonyms/interpretations for the presen-
ted words/phrases;

	• To explain why the character reacts in a certain way;

	• To write down the synonyms used in the series for the 
presented statements in Russian;

	• To identify the person making certain remarks; answer 
the questions;

	• To determine the cause of the conflict in the fragment, 
etc.

The post-viewing stage is the final stage that invites 
viewers to express their opinions on the main issues of the 
series in spoken or written form, improving their speaking 
and writing skills and developing the skills of reflection 
and self-reflection. The main objective of these exercises 
is to stimulate the communicative activity of students ba-
sed on the presented fragments of authentic series using 
well-developed lexical and grammatical material. The 
effectiveness of guidelines used in the viewing process 
for students’ perception of the fragments is checked. The 
understanding of the content of the series is monitored.

Let us outline the implementation of the “Viewing room” in-
teractive learning technology for the formation of commu-
nicative, professional communicative and linguo-cultural 
competences in a foreign language during a lesson.

1. The “Viewing room” technology can be generally cha-
racterized as a sequence of educational actions for the 
formation of communicative, professional communicative, 
and linguo-cultural competences in a foreign language 
during a specially organized training session, in which vi-
deo materials are used as support (of a semantic nature) 
and a stimulus for speech activity.

2. The activities of future philologists during the training 
session aim at the integrated formation of communicative, 
professional communicative, and linguo-cultural compe-
tences in a foreign language.

3. The goal of a training lesson using the “Viewing room” 
technology is to improve mandatory listening and spea-
king skills in a foreign language (monologue, dialogue), 
additional lexical skills, socio-cultural competences, wri-
ting skills, etc.

4. Work at the pre-viewing and post-viewing stages refers 
to the entire complex of selected fragments of authentic 
series.

5. The content of individual stages correlates with the sta-
ges of interactive learning (stimulus stage, comprehen-
sion stage, reflection stage).

6. Tasks aimed at developing communicative and linguo-
cultural competences in a foreign language make up 
most exercises in each complex at each stage of work. 
Examples of tasks are the revision of authentic series, dis-
cussion of proposed issues, and expression of opinions 
on the revised fragment.

The potential of the proposed technology for future philo-
logists is as follows.

From the psychological viewpoint, positive conditions 
are created for the active and free development of the 
individual in the process of perception, discussion, and 
modeling of social interaction and intercultural communi-
cation using the “Viewing room” technology in the clas-
sroom: students receive an incentive and an opportunity 
to express their thoughts and feelings; each participant in 
communication remains the focus of attention (Yumashev 
et al., 2020); personal self-expression becomes more im-
portant than demonstrating linguistic knowledge; students 
are encouraged to think independently and take an active 
position in communication; interlocutors feel safe from cri-
ticism for mistakes; the linguistic material corresponds to 
the speech capabilities of the speaker; individual errors 
and random mistakes are considered the educational 
norm (Lapina, 2015); relationships are built on the princi-
ples of pricelessness, non-criticality, and empathy (sym-
pathy and understanding of the experiences of others); 
the linguistic material corresponds to an individual linguis-
tic design (Bogdanova, 2015).

From the methodological viewpoint, the potential of the 
“Viewing room” interactive learning technology for future 
philologists is associated with the parallel integrated for-
mation of 1) a communicative competence in a foreign 
language, which consists of viewing the selected frag-
ments of authentic series and completing tasks aimed 
at improving listening skills, lexical skills, socio-cultural 
competences, etc., as well as discussing the content of 
such fragments (Mikheeva, 2017, p. 2) a professional and 
communicative competence in a foreign language, which 
is associated with modeling the activities of a philologist, 
developing and conducting training.

In practice, the success of a training session using the 
“Viewing room” technology is based on the following main 
factors: the scientific and rational selection of authentic se-
ries and fragments; the careful development of a scientifi-
cally based set of exercises in compliance with the stages 



            CONRADO | Pedagogical magazine of the University of Cienfuegos | ISSN: 1990-8644

Volume 20 | Number 100 | September-October , 2024135  | 

of working with the selected fragments, the preparation of 
high-quality teaching aids (a set of exercises for students 
in printed or electronic format, multimedia presentation, 
etc.), and clear organization of the training session.

Thus, the use of authentic series ensures socially orien-
ted learning of a foreign language, which corresponds to 
the nature of language as a linguo-cultural phenomenon 
and as an object of mastery and opens new opportunities 
for introducing future philologists to cultural and linguistic 
facts that are worthy of being studied with ethnopsycho-
logical characteristics of a particular people. This helps 
understand possible intercultural interference on the part 
of listeners, a tolerant and respectful attitude towards di-
fferent cultural models and, consequently, ideas, norms of 
life, beliefs, etc. formed on their basis.

CONCLUSIONS

A significant advantage of this interactive learning techno-
logy for future philologists is that students master educa-
tional material in the process of interpersonal interaction 
at all levels of cognition (knowledge, application, evalua-
tion) in a personality- and activity-oriented manner, which 
increases the efficiency of conscious assimilation. Within 
the framework of the “Viewing room” technology, the use 
of modern authentic TV series in the educational process 
allows one to achieve all learning goals in an integrated 
way (practical, developmental, general, educational, pro-
fessional, and methodological aspects), forming profes-
sional communicative and linguo-cultural competences 
in a foreign language and providing many opportunities 
for the personal and professional improvement of future 
philologists.

We see prospects for further research in the theoretical 
justification, practical development, and experimental 
testing of the methodology for using the “Viewing room” 
interactive learning technology in the integrated formation 
of professional communicative and linguo-cultural com-
petences of future philologists in a foreign language, as 
well as for creating sets of tasks in accordance with the 
requirements specified in current curricula.
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