Presentation date: March, 2022
Date of acceptance: June, 2022
Publication date: September, 2022

THE PROBLEM

OF SCIENTIFIC ORGANIZATION LABOR OF THE TEACHER
EL PROBLEMA DE LA ORGANIZACION CIENTIFICA LABORAL DEL DOCENTE

Damirova Zarifa Valad kyzy'

Email: zarifadamirova @ hotmail.com
e ORCID: hitps://orcid.org/0000-0002-0930-2211

'Azerbaijan University of Cooperation.

Suggested citation (APA, 7th ed.)

Valad, D. Z., (2022). The problem of scientific organization labor of the teacher. Revista Universidad y Sociedad, 14(5),
82-87.

ABSTRACT

One of the main tasks of the modern education system is to identifying not only positive, but also negative trends in the
problems of the teacher, identifying possible solutions by the method of scientific organization of labor avoiding all that hin-
der the progress of the development of the school and the teacher. A serious negative trend in the teacher’s problem is the
relative and absolute growth of his working day. Sociological and economic studies only confirm and clarify the long-known
truth that the working day of a modern teacher retains a tendency not to decrease, but to increase, which begins to nega-
tively affect the further development and formation of the teacher’s personality. Because of this and the continuous change
and complication of the content of pedagogical work in the modern education system requires a systematic improvement
of its organization. The main way to reduce the teacher’s working day should be sought by improving the system of teacher
training, the system of work with teaching staff in school and outside it, in improving the educational process, class and les-
son system, in improving the division and cooperation of pedagogical work. Thus, the article deals with the problems of the
scientific organization of the teacher’s work in the modern education system, and the role of pedagogical work in shaping
the personality of the future teacher.

Keywords: Competencies, pedagogical education, pedagogical work
RESUMEN

Una de las tareas principales del sistema educativo moderno es identificar no solo tendencias positivas, sino también ne-
gativas en los problemas del maestro, identificando posibles soluciones por el método de organizacion cientifica del trabajo
evitando todo lo que obstaculiza el progreso del desarrollo de la la escuela 'y el maestro. Una grave tendencia negativa en
el problema del docente es el crecimiento relativo y absoluto de su jornada laboral. Los estudios socioldgicos y econémicos
solo confirman y aclaran la verdad conocida desde hace mucho tiempo de que la jornada laboral de un maestro moderno
conserva una tendencia no a disminuir, sino a aumentar, o que comienza a afectar negativamente el desarrollo y la forma-
cion de la personalidad del maestro. Por ello y por el continuo cambio y complicacion del contenido del trabajo pedagdogico
en el sistema educativo moderno se requiere una mejora sistematica de su organizacion. La via principal para reducir la
jornada laboral del docente debe buscarse mejorando el sistema de formacion docente, el sistema de trabajo con el profe-
sorado en la escuela y fuera de ella, en la mejora del proceso educativo, el sistema de clases y lecciones, en la mejora de
la division y la cooperacion del trabajo pedagoégico. Asi, el articulo aborda los problemas de la organizacion cientifica del
trabajo docente en el sistema educativo moderno, y el papel del trabajo pedagdgico en la formacion de la personalidad del
futuro docente.
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INTRODUCTION

Pring (2015, pp. 24-25) defines education according
to several parameters having to do with cognition, lear-
ning and teaching. Education consists of activities which
bring about learning, through engaging the development
of cognitive perspectives or conceptual frameworks that
help organize experience for sense making. Pring affirms
that learning must be ‘educational’ or worthwhile. Learning
must contribute to the development of someone as a
person, transforming them in significant ways, and must
include a process involving ‘human modes of acquiring
understandings, attitudes and skills respecting personal
commitments to making sense of experience.” Education
involves teaching, an activity that is seen as an essen-
tial element in the process of educating. Learning occurs
then as a result of interactions with learning professionals
in learning institutions (Tatto, 2021b, p. 29).

According to Rust (2019, pp. 4-5) one of the most remarka-
ble takeaways from examining research on teacher edu-
cation is the homogeneity of opinion about who teachers
are, what teaching entails, and what teacher education
does. The implications of these images are profound for
the work of teacher education since it is these images of
teachers at work that are often the templates upon which
new teachers begin to construct their own teaching selves
(Korthagen & Kessels, 1999); and it is these images that
most new teachers expect to replicate in their practice.
Quite simply, many expect to ‘teach as they were taught’
in settings and with children who are like themselves. The
work of teacher educators, then, entails helping new tea-
chers to shift these images in ways that enable them to
do what Ladson-Billings (2014), referring to culturally rele-
vant pedagogy describes, as ‘remixing.’

The notion of remix means that there was an original ver-
sion and that there may be more versions to come, ta-
king previously developed ideas and synthesizing them
to create new and exciting forms ... Remixing is vital
to innovation in art, science, and pedagogy, and it is
crucial that we are willing to remix what we created or
inherited (Ladson-Billings, 2014, p. 76).

In this sense the acceleration of transformational proces-
ses in various spheres of public life have caused the emer-
gence of new requirements for the educational process
and the conditions for its functioning. These requirements
are based on significant changes in society, the economy,
technology, fundamental and applied sciences, and are a
necessary condition for the transition of society to a quali-
tatively new technological level. In this regard Pring (2021,
p. 152) highlights that the emerging aims (clearly interrela-
ted) of education might be summarized as: (i) respecting

a common humanity, (ii) extending access to the cultural
inheritance, (iii) promoting practical intelligence and com-
petence, (iv) promoting ethical social awareness and de-
liberation, (v) preparing for citizenship, (vi) preparing for
employment, (vii) appreciating religious understanding,
(viii) wider personal development. Therefore, there is a
need in the educational system to be corrected in chan-
ges in content, structure, quality and final product. Taking
this into account it is important to prepare teachers for the
implementation of the pedagogical process on the basis
of personality-oriented pedagogy, dialogical interaction,
pedagogical compliance, health preservation, as well as
time management in order to do their job more efficiently.

As highlighted by Tatto (2021a) the central task of tea-
cher education is to develop professionals in education.
The definition of professionalism and how it is to be acqui-
red however is widely diverse across the field (Creasy,
2015). This is not for lack of studies exploring the issue.
Lortie (1975) classical sociological study of school tea-
chers examined issues of control and autonomy as cen-
tral characteristics that define (and constrain) teachers’
professional status. Goodlad (1990, pp. 70-71) outlined
conditions for the profession including a coherent body
of knowledge and skills, professional control over candi-
dates’ recruitment, qualifications, and learning standards.
Gardner and Shulman (2005) extensive empirical study
of the professions provide a more nuanced set of cha-
racteristics ranging from developing a knowledge base,
to the development of professional communities com-
mitted to serve in the interest of societal welfare ethically
and with integrity, highlighting aspirational goals for the
professions.

However, despite the wide “thematic field” of scientific re-
search on the problems of professional and pedagogical
competence (PPC), there is still a lack of studies related
to the teacher’s PPC in the field of scientific organization
of students’ work, specifically it hasn’t been studied as
a psychological and pedagogical problem. Considering
the foregoing, the purpose of this article is to highlight the
essence of the teacher’s professional and pedagogical
competence in the field of scientific organization of the
work of students. In order to accomplish this, it was made
an analysis of literary sources to determine and characte-
rize the composition of the PPC, to analyze its significance
for designed implementation of a scientifically based edu-
cational and educational process in general educational
foundations of the scientific organization of the work of
students.
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DEVELOPMENT

First of all, let us point out that modern scientific and peda-
gogical works devoted to the competence of the teacher,
definitions similar in meaning have become widespread:

“professional and pedagogical competence”, “pedagogi-

cal competence”, “psychological competence”, “psycho-
logical and pedagogical competence”. However, at the
present stage of development of pedagogical science
and practice the problem of pedagogical (professional-
pedagogical, psychological-pedagogical) competence
and its individual species has not received an unambi-
guous understanding.

According to Mitina et al., (2005, p. 66) pedagogical
(psychological-pedagogical) competence is interpre-
ted as “the harmonic association of knowledge subject,
methods and didactics of teaching, skills and habits (cul-
ture) of pedagogical communication, as well as methods
and means of self-development, self-improvement, self-
realization”. Based on the above, scientists identify 3
substructures of pedagogical (psychological-pedagogi-
cal) competence:

activity (knowledge, abilities, skills, and individual
ways of independent and responsible implementation
pedagogical activities)

communication (knowledge, skills, and ways of imple-
menting pedagogical communication)

personal (the need for self-development, as well as
knowledge, skills, principles of development of the
child’s personality).

We fully agree with the opinion of M.I. Lukyanova about
the fact that there is a correlation among teacher’s peda-
gogical-psychological competencies, and the the consis-
tency between knowledge, practical skills, and the actual
behavior of the teacher in his activities. This is an inte-
grative characteristic of the level of professional training
of a teacher, which is based on fundamental psycholo-
gical and pedagogical knowledge and formed commu-
nicative skills, manifested in unity with personal qualities
(Lukyanova, 2001, pp. 57-58). In this regard N.V. Kuzmina
considers professional and pedagogical competence
(PPC) as “a set of skills of a teacher as a subject of pe-
dagogical influence to structure scientific and practical
knowledge in a special way in order to better solve peda-
gogical problems” (Kuzmina, 1990, p. 90).

In our opinion, in the structure of professional and pe-
dagogical competence, it is entirely logical to single out
certain components. In particular, Kuzmina (1990, pp.
90-107) suggested such elements in PPC:

special and professional competence in the taught
discipline

differential psychological competence in the field of
motives, abilities, and orientation of students

socially- psychological competence in the field of pro-
cesses communication

methodological competence in the field of ways of for-
ming knowledge, skills of students

auto psychological competence in relation to unders-
tanding positive and negative characteristics, as well
as one’s own activity

In relation to the above, Bodenheimer and Shuster (2020,
p. 5) refer to the importance of the use of emotions and
the management of emotion to the maintenance of the
education system and the everyday work involved in
teaching. However, at both the structural and interactio-
nal level, there are competing feeling rules outlining how
teachers are supposed to feel about their students and
what emotions are perceived as ‘appropriate’ to employ
at the interactional level. Specifically, teachers are expec-
ted to be both warm in their emotional registers (e.g. kind,
friendly, compassionate), while at the same time holding
back emotions (e.g. maintaining objectivity) with students
when it comes to undertaking a wide range of professio-
nal duties, such as assessing student work and regulating
misbehavior. Carrying out caring aspects of the teaching
role, while suppressing emotional reactions, as appro-
priate, requires the use of extensive emotional labor and
impression management to negotiate the professional de-
mands of the day-today job of teaching.

On the other hand Vasiliev (2000, p. 72) substantiated ex-
pediency allocation of prognostic, professiographic,
special-subject, didactic, methodical, regulatory-normati-
ve, biographical, psychophysiological, diagnostic, mana-
gerial, communicative, acmeological and auto psycholo-
gical competencies as elements of the PPC structure. In
the context of preparing a teacher for solving the problems
of modern pedagogy, Smirnov (2006, pp. 221-223) also
singled out the vale logical, psychological competence of
the teacher. A separate type of pedagogical competence
is the competence of a teacher in the field of health (Mitina
et al., 2005, p. 67). In the opinion of Bibik et al., (2004, p.
87) the concept of humane competence is interpreted as
personality traits aimed at maintaining one’s own physical,
social, mental and spiritual health, as well as the health of
the environment.

L.P. Arkhipova in addition substantiates the need to form
ecological and vale logical readiness of the teacher. The
researcher convinces that “environmental vale logical
professional component- pedagogical education in the
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system of intra-school continuous professional develop-
ment becomes a factor in the formation values that ensure
the elimination of harmful factors and the establishment
of education focused on the preservation and strengthe-
ning of the health of its subjects” (Arkhipova, 2007, p. 6).
In our opinion, the aforementioned actualizes the alloca-
tion of the ecological and valeological component of the
teacher’s professional and pedagogical competence in
the context of his readiness to organize the work of stu-
dents on a scientific basis. It provides for compliance with
the principle of compliance in the educational process,
deep knowledge and ability to put into practice technolo-
gies focused on maintaining health, the ability to use the
healing potential of the environment.

Since the category of New Organization Training (NOT) is
complex, interdisciplinary, then the competence of the tea-
cher in the field of organization of work scientific students
provides for the presence of not only solid knowledge
(from different areas of pedagogy, psychology, medicine,
ecology, mathematics, law, as well as psychophysiology,
time management, ergonomics, ergonomics, etc.), but
also the formation of a wide range of skills, habits, the pre-
sence of certain abilities. We attach particular importance
to the teacher’s knowledge of the essence, logic of the
pedagogical process, the patterns of age and individual
development of students, mathematical processing of the
results of psychological and pedagogical measurements,
etc.

In the context of our study, it is important to highlight the
pedagogical heritage of S.I. Gessen, a man of tragic fate,
scientist, philosopher, jurist, teacher. Despite the “age” of
the works of the author which have over half a century,
their content has not lost its scientific and practical signi-
ficance. Particularly, in his work “In defense of Pedagogy”
(1949) attention is focused on the fact that “a wide ran-
ge of disciplines is associated with different areas of pe-
dagogy - from philosophy to statistics, from psychology
and sociology to the financing and organization of school
life” (Gessen, 2001, p. 90). He noted that at the faculties
that additionally train teachers, the following departmental
units should function:

pedagogical physiology, physical education, and

school education

pedagogical psychology, psychopathology of the child
and special pedagogy

pedagogical and  social

(childcare)

sociology pedagogy

pedagogy in the narrow sense (applied philosophy),
didactics of various academic disciplines (both scien-
tific and creative)

history of pedagogy, including in itself and the history
of educational institutions and pedagogical teachings

organization of the school system and administration,
finance, and school statistics.

Gessen also paid attention to the importance of studying
“private sections” of pedagogy, among which is educa-
tion adults, organization of a professional school regime,
organization of training and leisure in a rural school, te-
chnical teaching aids, etc. (Gessen, 2001, p. 90). In his
opinion, it is advisable for future teachers to study a num-
ber of “theoretical sciences”, which form the foundation
of pedagogical disciplines, at their own faculty: general
physiology - in medical or natural sciences, sociology and
philosophical disciplines (logic with epistemology, history
of philosophy) - at the Faculty of Humanities, etc. In the
textbook “Fundamentals of Pedagogy” (1923), the scien-
tist noted that the teacher “... must know the laws of life
of the human body and the conditions for maintaining its
ability to work” (Gessen, 1995, p. 364).

Taking advantage of the well-known in pedagogical theo-
ries (types of professional and pedagogical competence),
we define those that are important in the context of our
problems and define their essence on the example of the
corresponding skills and habits of the teacher, necessary
for organizing the work of students on a scientific basis. In
the context of NOT, the pedagogical skill of a teacher is of
particular importance as a set of personality traits, which
provides a high the level of self-organization of his profes-
sional activity and turns out to be in optimal, pedagogica-
lly expedient in the choice and use of means, methods of
pedagogical interaction in the educational process. It is
also necessary to focus on the need to develop creative
qualities in teachers, which, allow students to be interes-
ted in cognitive activity, as well as avoid the monotony of
work, and the uniformity in the educational process.

Thus, the teacher’s PPC in the field of organizing the work
of students in scientific principles is a complex characte-
ristic, which we consider appropriate to consider in asso-
ciation psychological, psychophysiological, didactic, re-
gulatory, and regulatory, organizational, and managerial,
ecological and valeological, information- technological,
etc. Each of these elements provides for the presence
(in various combinations) of knowledge of management,
psychological, pedagogical, biomedical, technical, and
other sciences. The subsoil of the teacher’s professional
and pedagogical competence in the field of organizing
the work of students on a scientific basis should be the
teacher’s conviction, his motivation for the implementation
of educational process on scientifically based didactic
foundations, principles dialogical interaction, optimization,
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individualization of the educational process, health, and
resource saving, etc.

In our opinion, professional development of pedagogical
competence in the field of organizing the work of students
on a scientific basis will assist in optimizing the relations
of the subjects of pedagogical activity. Formation of the
above knowledge, skills, habits and the ability of the tea-
cher to apply them in practice ensures the effectiveness
of educational activities due to:

the use by educators and students of rational methods
of work that save time (speed reading, activity plan-
ning, productivity in finding and working out the neces-
sary information)

design and implementation of gender-oriented peda-
gogical technologies (creation of favorable working
conditions with appropriate workplace equipment,
aestheticization of the space of an educational insti-
tution, etc; taking into account the age and individual
characteristics of boys and girls, scientifically based
alternation of work and rest, optimal new choice of
methods and forms of educational work and control of
educational achievements, communication on demo-
cratic grounds, adequacy in the choice of rewards and
punishments, etc.).

Then, the choice and implementation of methods and
means of teaching, forms of organization of educational
activities of students in the classroom means following:

a) the selection and implementation of teaching methods
by the teacher taking into account the specifics of the
content, goals and objectives of the lesson, the indivi-
dual characteristics of students and the level of their
educational preparation by:

correction of the choice and implementation of tea-
ching methods in the course of the lesson; providing
links and dependencies between the components of
the method: the goal of the teacher and students, the
activities of the teacher and students, subject-subject
(teacher-student) advancing forwarding its improve-
ment and development in educational activities

the choice and use in the lesson of methods of con-
trol and correction of knowledge, skills, and habits of
students

the choice and the use of methods to stimulate the
educational activities of students, the development of
interest in learning, responsibility for its results

the use of methods for the formation and development
of general educational and special skills, habits of stu-
dents aiming at to contribute to the formation and de-
velopment of skills and habits of independent work of
students

b) the choice and implementation of teaching aids in the
lesson; this means considering the characteristics of
the content, goals and objectives of the lesson by:

choosing a set of verbal and visual teaching aids (the
word is ahead, follows, accompanies visualization),
ICT tools, etc.

the selection and implementation of means for the de-
velopment of thinking (figurative, logical, abstract) and
imagination of students in the learning process

the compliance with sanitary and hygienic require-
ments and norms for spending time on the use of au-
diovisual teaching aids in the classroom

the formation of skills and habits among students of the
use of teaching aids in educational activities

the determination of a rational set of collective, group
and individual forms of organization of educational ac-
tivities of students in the lesson by:

the selection and implementation of the dominant form
of organization of educational and cognitive activities
of students in the classroom

didactic support of forms of organization of educatio-
nal and cognitive activity of students in the classroom

providing pedagogical management of frontal, group,
and individual activities of students as well as the rela-
tionship methods, teaching aids and forms of organi-
zation of educational activities of students.

CONCLUSIONS

It can be argued that the shortcomings in the preparation
of teachers for pedagogical work at school are explained
mainly by two interrelated reasons: first, the teacher does
not have enough time for systematic work on himself sin-
ce the volume of daily work literally overwhelms him and
second, he does not work correctly, i.e. rationally and effi-
ciently, applying the most important ideas and the princi-
ples of New Organizational Training. In this sense many
teachers do not know how. Because of that, the main task
of scientific organization of labor is to teach a person to
learn, to work most rationally, to make work relatively easy
and enjoyable. Our work does not exhaust all aspects of
the problem at hand since there are still promising direc-
tions in this field. Further scientific research in the context
of the issues raised, has to be done considering each the
components of the professional and pedagogical compe-
tence of the teacher in the field of organizing the work of
students highlighted in the text.
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