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ABSTRACT

This work analyzes the influence of the language used by teachers in the teaching-learning process. It was found that
clarity in the expression of concepts promotes better internalization and facilitates discussion in class, motivation is es-
sential for student attention and performance, and grammatically correct language encourages the quality of oral and
written expression in students. Therefore, it becomes imperative for teachers to conscientiously develop and exercise
communication skills that extend beyond mere transmission of concepts. Furthermore, the optimal inclusion of student
diversity hinges on the adept use of pedagogical language, ensuring that teaching resonates effectively with learners
of varying backgrounds and abilities. Nevertheless, acknowledging the cultural context of language is equally pivotal,
as it is instrumental in mastering language skills and preventing misunderstandings.

Keywords: Teaching process, pedagogical communication, academic language.

RESUMEN

Este trabajo analiza la influencia de la lengua utilizada por los docentes en el proceso de ensefianza-aprendizaje. Se
encontré que la claridad en la expresion de conceptos promueve una mejor interiorizacion y facilita la discusion en
clase, la motivacion es fundamental para la atencion y el desempefio de los estudiantes y el lenguaje gramaticalmente
correcto fomenta la calidad de la expresion oral y escrita en los estudiantes. Por lo tanto, se vuelve imperativo que los
docentes desarrollen y ejerciten concienzudamente habilidades comunicativas que vayan mas alla de la mera trans-
mision de conceptos. Ademas, la inclusion 6ptima de la diversidad de los estudiantes depende del uso adecuado del
lenguaje pedagdgico, asegurando que la ensefianza resuene efectivamente con estudiantes de distintos origenes y
habilidades. Sin embargo, reconocer el contexto cultural del idioma es igualmente fundamental, ya que es fundamental
para dominar las habilidades linguisticas y prevenir malentendidos.

Palabras clave: Proceso de ensefianza, comunicacion pedagdgica, lenguaje académico.
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INTRODUCTION

The century we live in represents the culmination of the
developments that have been realized so far in terms of
knowledge and technology that have developed throug-
hout human history. Human beings have not given up on
the three basic functions that they consider important sin-
ce the moment they started living on Earth. The first is the
way of expressing himself and his freedom. The second
is the issue of education for the next generations, which
will ensure his continuation; and the third is the desire to
know and understand the world he lives in and the uni-
verse surrounding him, and to live better by providing de-
velopments that will meet his needs. Language, science,
and education attract our attention within the framework
of these basic functions, and in light of these, the issue
of the language of education constitutes the general fra-
mework of our study. It is even more important to focus on
the language issue, especially in recent times when the
phenomenon of globalization with its positive and negati-
ve aspects has been discussed. In this regard, we believe
that the issue that the indispensability of science is not
widely discussed in Azerbaijan, as in the rest of the world.
However, here too, the way science is expressed and the
language issue that leads to doing science remain open to
discussion and even debated today, as it was yesterday.

Undoubtedly, language plays a pivotal role in education.
A strong command of the instructional language is es-
sential for students to comprehend the taught concepts.
Language serves as the primary tool for acquiring and
expressing knowledge, requiring students to develop
an extensive vocabulary and the ability to communicate
ideas both orally and in writing (Abdullah, 2023; Vignjevic,
2020). On the other hand, learning additional languag-
es provides cognitive, cultural, and practical benefits.
Proficiency in multiple languages opens doors to more
information and job opportunities (Fox, Corretjer, & Webb,
2019; Fox, Corretjer, Webb, et al., 2019). This way, linguis-
tic competence is indispensable for comprehensive and
high-quality education, and educational institutions must
ensure that all students achieve fluency in the language or
languages of instruction.

Nowadays, the emergence of generative artificial intelli-
gence language models presents intriguing opportunities
and challenges in education that must be considered. On
one hand, these models offer the potential to automate
feedback on students’ written work, easing the teaching
burden and enhancing accessibility to scientific and aca-
demic writing by incorporating specialized terminology
across disciplines. However, the use of these models also
raises concerns about reinforcing biases inherent in the
training data, potentially perpetuating existing societal

prejudices. Additionally, there is a risk of students overly
relying on these tools, hindering the development of their
independent communication skills. With this in mind, it is
crucial to educate students about the functioning of these
Als to mitigate unintentional plagiarism and foster a ba-
lanced approach. As a result of the above, the opinions
within the academic community on the integration of ge-
nerative Al language models in education are divergent
and warrant careful consideration (Dwivedi et al., 2023;
Lund et al., 2023; Sallam, 2023; Xinyi Huang et al., 2023).

On the other hand, another aspect that worries acade-
mics is the misuse of inclusive language in the academic
context. The use of inclusive language in the educational
context represents an effort to promote visibility and gen-
der equality, and although these goals are good, its imple-
mentation poses certain challenges. For example, non-
standard grammatical constructions may impede reading
comprehension and verbal communication and additiona-
lly, there is a risk of prioritizing inclusion over communica-
tive fluency or grammatical precision. Inclusive language
may also face resistance among some stakeholders in
the educational system, hindering necessary consen-
sus. Nevertheless, when employed systematically and
progressively, inclusive language may bring benefits in
terms of students’ identification with the content, visibility
of gender minorities, and an understanding of the value
of diversity. Therefore, pedagogical strategies are needed
to balance inclusion with effective comprehension. The
key is to ensure learning of standard grammatical norms
before the gradual incorporation of new inclusive con-
ventions, fostering awareness and sensitivity among both
teachers and students (Flores & Rosa, 2015; Leontovich
& ApkaabeBHa, 2021; Philippopoulos, 2023; Tosi, 2019).

Beyond the linguistic debates in the scientific world, the
language problem of education and educational science
does not seem to be an issue that is emphasized much in
developing countries. It can be appreciated that the lan-
guage of the educator who is engaged in education and
training activities and the way he expresses the findings
of the theoretical world that forms the basis of this activity
- that is, the language he uses - constitutes a problem in
itself. In Azerbaijan, the problem has not yet been addres-
sed on a large scale with a critical, analytical, and, when
necessary, synthetic method, or has not attracted much
attention. Considering this fact, this study aims to discuss
how language is one of the most fundamental problem
areas that need to be addressed for those dealing with
education and educational sciences in the age of informa-
tion technology. Hence, the sensitivity of the issue will be
acknowledged and addressed both in theoretical discus-
sions and practical applications.
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DEVELOPMENT

Language-Education Relationship

Language acquisition and learning begin in the family.
Language teaching in this institution, which is the corners-
tone of society, is an unplanned, unprogrammed form of
learning that is far from the rules of the language (Chiswick
et al., 2005; Ndzotom Mbakop & Kamgang Ndada, 2021).
Using such a language can enable a person to continue
his daily life, but not scientific, philosophical, technologi-
cal, political, etc. Following the developments and inter-
preting them under that conditions does not enable ma-
king predictions for the future based on them. The only
way to achieve this is through planned and programmed
language teaching in primary and secondary education
institutions. This way, every society has given special va-
lue to national language teaching to secure its future, to
avoid creating a disconnection between new generations
and adults, in short, to carry the culture of the society into
the future in line with scientific measures (Cortez et al.,
2023). However, it has been identified and criticized by
many researchers that language teaching is not given the
necessary value in countries where traditional education
prevails. While it is stated that teaching remains at the
level of knowledge transfer and the how and why of the
transferred information is not thought about, at the end of
this activity, a memorization-based, transferring.

In our opinion, in Azerbaijan the goal is to catch up with,
understand, and carry forward contemporary scientific
developments and transform today’s values, the demo-
cratic understanding of life, into a way of life, and becau-
se of that we must continue raising free individuals who
know how to ask questions, criticize, research, have the
power of analysis and synthesis, and are not satisfied with
what they find. The first step towards this is to ensure that
our young people acquire, teach, and learn our national
language, which forms the basis of our social integrity, in
the best possible way through educational activities. A
person’s inability to express his thoughts in the best way,
even though he knows the field he is dealing with, reveals
that scientific development is not reflected in life or is me-
rely a transference (Ozden, 2000).

Language, which constitutes the title of our study, may
seem not have a direct function for education and peda-
gogy. Its importance for these fields stems from the fact
that it is a tool rather than a goal. However, this instrumen-
tal function and the fact that it is not seen as a first-order
task does not diminish its importance because, conside-
ring that this activity is aimed at a newly growing person,
it will be noted that it is too heavy to be underestimated.
Therefore, “language is both the beginning and the pro-
duct of the entire communication and interaction process.
Therefore, every kind of interaction in the most general

sense, and every kind of communication in a more spe-
cific sense, has its language” (Ibrahimov, 2020). Such an
approach and determination to the language problem will
reveal how important it is in terms of education, science,
and especially pedagogy.

Although the demands for major changes in the charac-
teristics and goals of a teacher who performs a pedago-
gical profession and assumes the role of educator are
voiced by those dealing with educational science, for a
teacher at the primary and secondary education level,
language is both a means of teaching, that is, a means of
communication, and of educating, that is, value. It is lalso
a means of earning. E. Terhart describes the relationship
between language and education as having “two mea-
nings: firstly, educational behavior itself has long been a
partner of linguistic behavior on a very large scale, and
secondly, education is always talked about in everyday
life, and everyday knowledge accompanies individual
knowledge through tradition and also clearly in words and
speech” (Terhart, 1999). Education is the completion of
some human characteristics that are lacking at birth, and
the transition of a person who is not satisfied with his cu-
rrent situation to another situation. Therefore, the first thing
that needs to be completed here is the language, which
will enable people to come into contact with their imme-
diate and distant environment, which is the first step of
communication and the tool of knowledge and thinking.

Language is not only a means of enlightening and infor-
ming the other person but it can also be considered from
the perspective of the person who is the subject of edu-
cation and who, realizing his deficiencies, tends to learn
and use language. However, we do not want to delve into
language learning and use because it goes beyond the
scope of our study. But to put it in terms of those who
practice a pedagogical profession: language learning,
being able to speak the language, and the formation of
language-related abilities are seen as a very clear desire
of the educator and education. The biggest reason for this
is that language is a socio-cultural power system. It can
be handled externally by the enforcement of the laws in
force, and internally in terms of establishing an identity
with the organized society. The ideal process for this is
a lesson. In this respect, education can be considered a
linguistically controversial interpretation between the stu-
dent and the educator.

Based on these thoughts, we can say that the person
undertaking the training activity will use the language of
science in continuing his professional life. With this featu-
re he has, he will talk about some common topics among
his colleagues performing the same task. However, will
the teacher focus on a special scientific language in the
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world of the child, who will learn to use this language ac-
cording to its rules after his mother tongue, or will he use
a common language that the child will understand? That's
the problem. E. Terhart thinks that those authorized to
practice the educational profession “should never have
a special language of expertise” when speaking. While
explaining this idea, he talked about the legal principles
arising from education and the language of social mana-
gement and educational management with the contribu-
tions of management science, as opposed to the use of
daily language in the conversations between those who
carry out their educational duties. On the other hand, he
states that they are constantly affected by a mixture of lan-
guage elements revealed by educational science such as
school education, social education, and adult education
(Terhart, 1999).

It seems that those who carry out professional activities
should not be satisfied with only the knowledge of a cer-
tain field and the terms of this field. Recent developments
and changes, especially in the field of education, put
them under pressure in the professional field as well as in
other fields. In this regard, the development of computers
and technology the change in communication tools, the
increase in teaching techniques and tools, theories and
practices in psychology and psychotherapy, and social
organization theories can be considered among the first
things that come to mind.

It is possible to look at the problem from the perspective
of teaching practices and shed light on how the teacher’s
language should be. When necessary, the teacher must
be someone who lives what he tells, like a theater artist,
by the content of the course; because he is an exemplary
person in every aspect. In addition, visual language is
of great importance for people who still live in the world
of the concrete. Therefore, drama is one of the teaching
methods that can be used by a teacher. According to
Enginun (1993), “since theater works do not come to life
without being performed on the stage, every writer has
to use the vocabulary of the period in which he lives.
Because every word pronounced on the stage must be
understood by the audience, works that are not unders-
tood are dead”. Just as there is and must be a relationship
between the actor’s costume, behavior, and appearance
in the theater and the words he uses, that is, his language;
there is and should be such an intimate connection bet-
ween the lesson taught by the teacher and the language
he uses in the classroom. An educator or teacher is not
just a transmitter of information. First of all, he is the one
who has digested the information he will convey and can
live it while conveying it. He is the one who equips himself
with new information at every moment and can convey his

excitement as a part of his life. In this way, the educator
should be able to remind the other person how to interpret
life in the best way, saving him from being a mechanical
tool (Inam, 1994, p. 66).

In a way, the 21st century is called the age of commu-
nication. The educational process stands out as an ac-
tivity in which this communication is carried out healthily.
Achieving the message between the trainer and the trai-
nee in the most beautiful and meaningful way will also
bring the success of communication to the agenda. “To
convey some information and various concepts in terms
that the student does not understand, to create an obs-
tacle between the student and the teacher, it means “iso-
lating the teacher” (Zulkifar, 1991, p. 24). The path to be
followed for this is that the textbooks to be written from the
first stage of primary education to the last stage of higher
education must be consistent in terms of language and
must be in a language that everyone who will participate
in this activity can understand.

Language-Educational Science Relationship

Another issue or problem is that the language of science
is the language of educational science in a more speci-
fic field. First of all, let us state that, as it is universally
accepted, every scientific activity has its language, signs
and symbols, abbreviations, special terms, and even its
dictionary. There will always be a world he looks at and a
view of life he forms with this vocabulary. Is the relations-
hip between scientific thought and language a luxury or is
there or should there be a necessary connection between
them? It can be said that looking at this issue is as impor-
tant as the idea and method of science itself. From the
beginning, science was related to language (Akhmanova,
2007). It has no homeland, that is, it is the common pro-
perty of all humanity. Therefore, it is thought that such acti-
vity has no direct relationship with the culture that includes
individual and social life. However, the studies carried out
and the judgments made in the world of reality are dis-
closed to the public through language. Since language
is accepted as the basic element of culture, there is an
inherent and necessary relationship between language
and science. Therefore, the scientist does not have the
right to ignore language, whether it constitutes thought or
is accepted as the explanation of thought. In any case,
language establishes itself as a means of communication.
According to the second acceptance, as can be seen in
E. B. Tyler's definition, there is no distinction made bet-
ween culture and civilization. In this case, science and
language are considered inseparable elements of culture
or civilization.
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Monik Hejduk, who conveyed the thoughts of Silke Jahr,
looks at the issue from a communication perspective, also
said that the language of science fulfills a function not only
in terms of theoretical knowledge but also in terms of con-
veying information. It is necessary to represent and formu-
late knowledge about natural relationships and how they
are explained in natural language so that the language of
science can be understood by other people. In addition,
it requires the highest degree of communication and spe-
cial situations and includes different statements (Hajduk,
2022). Hence, language, which is the cornerstone of in-
terpersonal communication, is seen as an important com-
plement to communication among scientists. Stating that
he has two duties in this field, H. M. Gauger thinks that the
first serves the knowledge of the relevant subject and the
second serves to inform what is known. Drawing atten-
tion to the importance of science in terms of communica-
tion, H. Markl said that communication is the essence of
science because science is a method that can be repea-
ted later to make reliable comments about the reality that
people are informed about (Rubaszewska, 2022).

The language problem of educational science does not
seem to be different from the language problem used by
other sciences. One of the main problem areas is the basic
claim that “educational science has no language”. Those
who put forward this thesis start from the basic belief that
there can be no such science as educational science. The
claim that an eclectic science cannot have a formalized
system of terms like mathematics or other sciences and
that the terms it uses were introduced by other disciplines
is expressed by those who put forward this thesis.

Another criticism of this issue is the question of whether
pedagogy or education is a speculation or a science.
While it is stated that distrust towards theories is not new,
experimental research, descriptive pedagogy, and peda-
gogical case studies have shown themselves since the
beginning of the century. If we add realistic transforma-
tions and critical rationalism in the early 1960s, we can
easily follow the discussions in the field of educational
science. All these problem areas continue to reveal both
distrust in education and invite doubts about its existen-
ce (Gudjons & Traub, 2020). E. Terhart, in response to
the fact that this discipline, that is, educational science,
is described as incomprehensible and even irrational by
outsiders; writes that it is determined differently by those
dealing with educational science (Terhart, 1999).

It can be stated that this idea is consistent within itself.
Because the theories put forward by different disciplines
communicate with each other from time to time and as
a result, they force each other to change. The language
of each discipline and the theory it proposes differs from

others. Recent research, namely teaching-learning re-
search, environmental education, postmodern pedagogy
(education), existential humanist education, etc., reveals
both its research field and its language. Their view of the
reality of education is expressed in the language they use.
In other words, the language they use also helps determi-
ne their perspective on the reality of education. Therefore,
while this movement reveals historicity on the one hand, it
also reveals the semantic dimension (Terhart, 1999).

Final thoughts

One of the basic features that enable humans to unders-
tand their existence in the world is language. On the other
hand, language is considered a tool of communication.
If one of the basic dynamics in humans is language, the
other can be expressed as the power of thinking. Without
forgetting the different perspectives in this field, it is seen
that there is an inherent and necessary relationship bet-
ween thinking and language. Based on this, we can say
that language is one of the basic elements of culture.
While identifying with culture and thus gaining a sense
of belonging brings the socio-cultural dimension of edu-
cation to the agenda we can say that the educator inter-
nalizes the task of adapting the student to the culture by
teaching the language. This task brings us face-to-face
with the language the educator uses while performing his
profession. We can say that the pedagogue or educator
should not have a special language when educating a
child who is not yet familiar with the scientific world and
whose terminology in different fields has not been deve-
loped. However, this should not mean that the educator
moves away from science. We emphasized that science
and scientific method should have their own terminology
since they deal with a special field. However, it seems that
science can be made available to the public by introdu-
cing terms into the language and culture of the people.

However, it should not be overlooked that this must be con-
sidered not only with the effort of the scientist but also with
other conditions that support it. Before concluding with a
few sentences about the language of educational scien-
ce, the important point that needs to be emphasized for
our country is the science of education itself. Before dis-
cussing whether it is science or not, the issue of whether it
exists or not must be discussed. It should be questioned
whether the science of education should be considered
in terms of philosophical, sociological, cultural, economic,
legal, political, and other fields for a country and all hu-
manity, or whether it is only a psychologically based re-
search and practice field with all the abstractions. Unless
this is done, talking, speaking, or writing in the language
of educational science will be a futile effort. Based on this,
we can say that the situation in the field of educational

Volume 16 | Number 1 | January - February, 2024

201



UNIVERSIDAD Y SOCIEDAD | Scientific magazine of the University of Cienfuegos | ISSN: 2218-3620

science is no different from other scientific activities. It
seems that there is no universal consistency all over the
world in terms of the language, that is, the terms used in
educational research.

Considering that modern educational science research
is still new in our country, terminological variations in this
field can be excused to some extent. However, these di-
fferences must be resolved as soon as possible and unity
must be achieved. Even more importantly, it seems that
the discipline of education must be given scientific integri-
ty. Then, to achieve additional positive results in the edu-
cation system, a systematic approach to the management
system should be applied, and mutual relations should
be created between the various structures of the peda-
gogical education system in terms of content and orga-
nization. This is the relationship between educational ins-
titutions and educational departments with the additional
education system that requires strengthening, uncovering
needs, and formulating and fulfilling orders. To achieve
significant development, it is necessary to strengthen the
relations of psychological-pedagogical, scientific-metho-
dical, organizational, economic-financial, informational,
material-technical, legal provision, and state-social struc-
tures. All this should create a turn in the operation of the
subsystems, perhaps they should be reconstructed, and
a modern attitude to the management system should be
ensured.

CONCLUSIONS

The importance of language in education is multifaceted:
it facilitates communication, supports learning and com-
prehension, drives literacy development, acknowledges
cultural diversity, promotes multilingualism, and serves as
a subject of academic inquiry. Recognizing and embra-
cing the centrality of language in education is key to fos-
tering comprehensive and effective learning experiences
for students worldwide. In the same way, the relationship
between language and science is intertwined and essen-
tial for the advancement and dissemination of scientific
knowledge. Therefore, the language that teachers use is
of vital importance to properly promote the educational
process. Teachers must express themselves clearly and
precisely, using vocabulary adapted to the students’ le-
vel of understanding, helping concepts to be transmitted
effectively and without confusion. In this way, teachers are
linguistic models that promote the incorporation of good
language practices in students, that is, it is necessary to
recognize that the verbal communication skills of teachers
have a strong impact on the quality of education that stu-
dents receive.
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